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A Review of Non-Cognitive (Socio-emotional) Skills Programs in Early Childhood

Chihiro NORICHIKA, Yingi TANG and Toshihiko ENDO

The importance of so-called non-cognitive skills, such as being able to get along with friends and being able to engage in something

enthusiastically, has been well publicized in early childhood education. While these noncognitive skills have been emphasized in the

educational field, the research findings are often limited to theoretical suggestions as to what specific efforts should be made to improve

children’s non-cognitive skills.

In this paper, we focus on a series of empirical studies of non-cognitive skills programs for preschool children conducted over the

last ten years, particularly in kindergartens and nursery schools, and introduce the content of each program and the effects shown in the

empirical studies. Ultimately, we aim to provide suggestions for elements of non-cognitive skills education that can be incorporated into

kindergarten and nursery schools in Japan.
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1. MELEH

RBEFEFEONy 70 [IERAHFE ] (non-
cognitive abilty) DEEMEICDONWTE/ LI LEES
MIFIT (Heckman & Rubinstein, 2001), #(EH /7% Tl
JERHRE N 2 ML T HFICHEANEE > TWB, =<
IAVDKEBREA S ITYHER - REREIL, TE
HIZE S TIRAEN ZZSRORFARBRBREDOIHD

1 DTH B, LEFFAE OYMERBE I CLERRE
A, 2017) &, REMGREREE (45 @4E, 2017)
BROHREHEREEE Z EDREE - REEME (N
JfF, 2017) T, HHEREE TR TICHED Z LIRS
NHHELT, 10DHEBAZET TN, £OHITIE,
R LB BE N EDORMBENITMA, [KEL
BHLHT, HNDOENWSER L EEHEGL, HED
HEOEBIZET T, FALD, TRLED, HHL
oL, REEZD O TRPOVERITLEDICRS] &
Vo kMRS RO TICPeDRIT S 2 & TR E
KW, HEZB>TTHTLEIITAS.] Lo
BESLLRE, ERHMNEEEIZ BIFT XEM RSN
TWd, FRMAEN LS BFEARIHE I N TV
WHOD, FEMIIZIERMENOFEREZEH]T S
DEEAD, £/, XA OELBEBERMZEAIZ
H26 « 27T ICIERAAE IO S T 0P = 7 MifF%E
G=lE, 2017) Z{7/2->THD, HEADOYEHE LR
HOXIRTH, FEHEITHLNEE> TS, Ll
DR ITIERAREN DEER S CTHEHINTND —
BT, FEITR> TWEIRMOMANEDLDITTE
©OIFRAAEN T DM > T DR, BoEDLT
WEBWEEKHEATWLT LN, £ I TARTI,
T 104 T WIOK R E T M S 7o KRR R 2 i &
EUZIERBARET 70T T LD RBGEENFED S 5,
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HRICHMERE - REETCTOEM O 7 LATESREY
T, #7075 AN &KL CRINEZHEEM
N5, RKANZ, BAOHHERE - FER TR AN
5T EMTELIEBMABENHEDERIZDOVWTREZE
552 E2HET. ARETIE, UFORMBITYTIEE
57070 T LN REBGEVIFEICK > TR EiF5 ;5 (1)
2010-2020E D MIC R I N =BT Em X R OZD
TOT I LADFRERLTH D, (204 - RERTHE
HINTn5, B) i ERisERbdRIcE5D 7
075 LTH5D, 4)7055 LOFEZENHEIEL
TWnwb,

A. HEBEHNAFIVOESR

JERHBEN I BERR SN E ENTHO,
FICE > TEMINSHEREITER D, JERAEENETD
EHERFFTHEDODN TWAESETHD, BHEHOKK
HFEANY IR ODTEE EBIT [FERAIRES] $ [k
RAIAFIV] EVNoZFENRE - UFEERITILLRE
fille. UL URFZOME THONSIFRARE &
FRRHIGE LN DEH D ZEIA<{EL TH D (Heckman et
al., 2010), MROERELEZMETH D, F2/8—V
FUT A DL BRI EET D EMNTERNY
SREDBEENTHBY, LHEENHENSERICE X
W3 BRI TREN] SV SEOMEIZALTL HiE
U D L35 AW (GEi%k, 2017), OECD TIZ A
DREN % [FBMMEE] & [PERAREH] hHhdizk
T, #%EZZHLSEHA A F )V Social emotional skills &
FEATWD, AFETH, JERHAREN O BRI ER &
LT, #2BENAFILZFRITED BT 5,

OECD (2015) 3t EHMAFIN 2 RKEL [KH]
HEEO =R [ & D@ ] [z 58 28E7)
D 3DOEHICTHT TS, [EMNEEDER] &
1, HEEICHMN S THEPLTHROHEA, KEETRD
TBHNHNTH D, 72E&ZFINIVITE U THLD fLAR
DEDITE, ZOHEEERT D NPBETHD,
DOEBICIE, HORESEEOES, Ziil, 2L T
BB, HOHBBENGENTWS, [fhEF L0
@] &1, BIEESE, HEMAFINE NS HE
BThs, KIEBZEMTSEWS ERATERNTE S Z
ZItEENS, [EEZEHIT 268N &3, XML
ZARREHEICHEBL - EEICHSDRIEZBEEICEEE
F720, MFPFEDLDESICERBHLEZDTLTH
5, GRS EE A F)VITINA, OECD T3 H %
DRI E WS B RIT TS, 1 DIEET S
MELT, BEMWHEDER, MmEEom, BiEz

BHTDENINVTNOEBENVICEN>THD, Yo
BEE 2 HD TRV, PIZITAEBEEBDE DD
BVIZEo 2R, BALFFb AR BB T CTREEFEL
AW, JERICBB 258K ET 2, L5 kD
I3 DDOMEBOIEBMENEZES> 2 EbH D, Zhp
S5NTE TS5 L0H, EIM]1 DOMHEEZT TR
<, HEEOFEBIZHE > =R BEEDN TN TS I &
MEN,

B. RMEENTOIS LDES

JEFBHBENNATOT T LDEREFED ETRME
BADDINY RZ&— K707 5 L (https://www.acf hhs.
gov/ohs/about/head-start) Td D, N RZA¥—hK~7O7
ILEF, T AU ORI ER DBRFIEZE W R E
LEERBRERETH D, WARIOMEZEIET DI &
ZHMICHBINTHO, S0FEL Laficxy—RL,
EHHEFEI0H ANZETOT T LAMEHFENND, EED
H—EZARNESHIE S I KL OIN < Bin s, A R
AE =TT T LFEEIRENMT ], [KiEDE
&, [HHEE] O3 DOEEICE > TEBIN TN
(7 A A EREGMEREAEE, 2007, £ [fEE] O
BT, FEBLBIIREMDENEFEZIIZD, F
FERECEHWERZE 2210720, DO, A
SEHNNIVADYR— b 2ZIT 0T HIENTES,
[FREDERE] OEIBETIE, FEORFNLEDZOHD
BOBHYR— N0, TFEBIL THEZEZT2Y
R— bR, BELBFEREETSI DT R— s
ExZT5, R 1L, FEBORAEEBLU
R ZFIPRBIENREEE T R— T2 TH 5,
ANy RZ&—NT0O07 5 LEZ0T 3R BIE T
BITMA, iy F 27 L00MEE 22T 5, 2
O [RHEE] ORI F 257 L0E L THAAENTZ
DA, AKiTH R I S Promoting Alternative Thinking
Strategies (PATHS) 1075 /. (Greenberg, Kusché, 1998;
Domitrovich, Cortes & Greenberg, 2007) 72 ETh 5, Tl
S5O700 T AL, BAEE LW BN Stta
AFIIE EDQIEBIMEEN EB 5 BIEZES & T 58
W77 I L ThHbd, Ny RAY—KTO7 I LDH
UF 2T LELUTRABMBICEINCODZ > TEMS
NTETHY, ZONEBFEAFEDEE < FEpsn T
% (Kusché, 2020,

—75, E4ETIE, PATHS @ & S 72 /NFRE T DA

B U7=3856e07 - JEERMRE h R L BITHITE D &
THEAEMNRTOT T LT T, BEHERED
BRMAFIVICEANICE L2707 I L8 E,
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B2 3B 707 S LD INTETND, £z
ANy R2H—NT07 5 LAEEORRE DL D 7o K
EHADTFESHRITTRLS, —BROTFEHH—FEITH
WIRTZITONDAZN—ITHA U REE 0T
Z L DBFER RGN E A TE TS (Stefan
& Miclea, 2012), 25D 705 T AL ELEHIH L W
VA 20Vt SISk y/E S S 5 AN s AN G Y AN
Tar s AbENn, LNLIZDXDBIERNNSTHE
TE2 707 I MNI—ONHEE - REETOIER
HHABFEOE > NERDEAS, AFETIE, BHctHmI
NEDRINTVWDMERDZ T 0T 5 LAET TR,
IOV EXFERFH LW 0T T ATESE ST
THEN T %,

AHEI T, HBOEIOFEMBICRIRFRNFERIN TN
%, HRENGRE URIERMEES T 0T T L OME %
79, 1ZL®DIT, Ny RAFY—FEETIL<EmSH
TERAFENRETOT I AIDONWTIRND, HWT,
EERIFZE TR LN TV D HI R Z SR E A L =t
S AFINVICESE2LYTETOT I 420 E
o, BREBICHEN L7005 LAEFRNASNIZIER
HEENZHERMEL, HAORER - YIHEICBIT S
JEFRABE B EHE DEAICDOWTREEZ RS,

2. $HREAICHITBIRMEEN T OIS ADKLE

A. Preschool PATHS 7O 45 A

PATHS 7 0 7' 5 /. (Promoting Alternative Thinking
Strategies) |3, tLREEN AT Om LB XY, KE
e EETB O 2 BN E U-JERARE D Yo s
7 I T ® %, ABCD (Affective-Behavioral-Cognitive
Dynamic) E7I)VICEDE, 8, BA, TENKS
INTHETHILEZELAL TWD, b DY) EMIE
RARE I 70T I LADOHT, T4 LMEIEdERIz &
DNEMENROZEEINTNDEIHDTHDHENDT
HiE S TR (Kusché, 2020), Ny RZ2Y — KT
07 I AMIBT2RMFROTEDEEERRE LY
Y2 i PATHS (Preschool PATHS) 13, % @ %) %t ¥ G
(Domitrovich, Cortes, & Greenberg, 2007) A311# 31 T
DB, 7AUNOHRST, HRKETRIA< EiaS
N5E2ITi0, BEIZEICL2REUTEL, b
W B FEMIYIZITHIL TS (Inam, Tariq, and Zaman,
2015),

YRR PATHS I, 3 — 65k axtg &L, 2 AR (F
7213 3 HiED) OWHEHIM 2R AFD, &E15~30
FDOL A &I 2~ 3], £33E~44ENFEED T

UFa T LEEREAM CTEMT DML SR> TS,
AU F 2T L0Z, (afhHBE R OMEE & Mk 2rI TE,
(DIEENCRET 2 A%, (o) CfliERE S, (fkig7af
EMREES], D 4 DDA ERII A FIL OB RITER
2T TW3 (Domitrovich et al., 2007), =HZFN D
B FIVITE T 2 Bk 7y B 1] &2 DL Ik
Rz,

(alfdrfHIBE (R DRELE & Itk TEY, (b)fhhY7a R
fRREEH DR EZ2BIEL T, ALKV D H, N
Ry FEEHLEL Yy APIREEINTHD, HER
WD IZIEEINTHON TV S, (bIEENCREES 2 Ak D
BT, RESCHEBIH NN TV S “Feeling Face”
H— B, FAREHZHRENICREVWHT I ENTE
% “Our Feelings Chart” 2% fl B & #1 T\ %5 (PATHS
PROGRAM, 2020), & 512, (c)HCHIHEES) &2 FOR
AFEN 7O 50 LT, ffEbEREEN D2
® O “Turtle technic” VEAINTHO, BOF¥ IV
= [IhE%] [EEKZT 5] TREE S OKR
BE2RND] O3 ATy TENRVNT D AT v T—=
RAY —=MERIN TS, TAFIL, 5 L7E8EM
EEDHIL, FEBLBRALOTA Ay arvo—
WT VA & RS 2 &T, HBBHENAFILO
FhZHEY (Kusché, 2020),

V2R PATHS DENRIFENE, B4, WRILWE 4 TfT
HILTWDIERIZH D, Mihic, Novak, Basic & Nix (2016)
&, 707 F7 OYVEPATHS 24 6  HRE AL 7=
12D 3 — 6 %VE (n=164) IZHBWT, FEARGE LT,
REFHLE L 2R TORARTE), BIRMSCRITE)
METEIR ENFREIED L EWmE L Tnd, Xz,
Seyhan, Karabay, Tuncdemir, Greenberg & Domitrovich (2017)
& BLad 4 — 6 RIEERRIT, SIEAR PATHS % i
B (n=280) & #El#E (n=280) 1T DWT, %K
PATHS E i ORiH% D 2 B2 BWT, REHNFE
EEITO 2. 783, BRI PATHS D E i HIfNZ 2 o A
MITHo7z. TORE, FMEHETIE, FEBLB DM
BEROREEEHE ) LS BIHIEIRE S 3 LU CnziEsy, Ik
BHE - TEDHOBRRENRIFICES> I EAVRE

. BEHTHBIRANZXDIT, YIRRKPATHSIE, AL
27075 8EL TOMBRANIREINTNDZTT
<, BlZE, TAUHATIE, ANy RRy—rTOr 5
/5 CARES (Classroom-based Approaches and Resources for
Emotion and Social skill promotion) D—Eg& L THMHE
1 C & 7= (Morris, Mattera, Castells, Bangser, Bierman, &
Raver, 2014), FDZRIZDOWNWT, Momis 5 (2014 13,
WIS & e U T, PATHS EfEER O T E 72513,



120 FORRFRFBEE ARG S 55 60 & 2020

TEENCRET DA R RRERREE S, BROETE
HIZSAE2BATE) BGOEEHNILHD T L%, KELEDN
ST EEMRRT DI E/RE) MWHEREIC ELZE#MEL
TWa,

B. BEST in Class 7A Y S A

BEST in Class &3, fREH + BHINOHFITERZ
WMTEMATOYZLTHD (https://education.ufl.edu/
best-in-class/). 7OV I LABEEZTHI LITLD
T, TEOBREHHOBEBRELAEEBGOHCY)
Tk zEED, ZOMRELL T I ADOFHAPTED
DOFEEMTT, EWHSHEETINND S, REAI
EIGAMOHE 70T 7 LEZ# L, /2 1EMIC ]
[\ A > & — MO 2RV, ETFAisaed &I
HoOREZIRDIRS77Z0, SHEOEE S 25HH L
=09 %,

TOT I L ANED, 7T AEEINL—IVOED R,
FNWEDH - D HrE, FEBORAIEL WAILZE
29 KD I BRI IR E R - B DOIR D TN ZHl
IR ST 5, BEST in Class THD LiF 51T
552002 HR—%>RMNILLFOED ThH 2, (a)ff
HI, i, *18 rules, expectations, and routines : & 5]
BATEI®, 2HLE6I97R5, EWHFHINEZTS
N2N—z, TEBHRAD, AL TNVDI TR
DL D ZHET, (bATENRE L 7229 behavior-specific
praise ! PREENHER L TEL WEE > TWAITEND,
TFEBHICHRIZED D XD ICED S, ERWICES
INBN—BHLERDET D, ()FHOYR—K&T
7 7 1 7 12 Bi f& 3 precorrection and active supervision
—HRAVIC T T =N Z 0T WIRILIC A D |72 £ 125
YIIRITEIMN TE D XD ERNICHR— 8T 5, £RF
FENT T TEBEEELTFED &ML, ME
HIDRINDZIZIT—IRPICHUTEL LS TFEDE
8T, (AFEDITHBT IS EFEOR—Z
ZRRIBHERIZ T EBITHIR L, EYRX—ZX THRET
H5ZLETFEDDRENDSBMENRET. COREHD
7 4 — RJ\w 7 teacher feedback : F & & 2 HHHE I A5
IS T B R &S TERFDETIEM 7 1 — RN 7 &, F
EHNBWTEIZ M- TWBITE 2 E N0 fRE
W71 — RNy 7 &5, £REBOTOT T LANE
T I 6 OBGEmIRERICINA, 7E£HORETENIC
NI LREEDHGZEET DL DR, REE—FE
MOZRBZENTND,

Z Z104F ¥ @ BEST in Class ® EFEAF %% & L T,
Sutherland et al. (2018) TIIfREH1I8H &, o N

YT 2T Z2DNAY A7 R465% (3 —55%) %
TR VAR ZITY, SED D BRI AR
IZEID Y TS ANBEST in Class D 707 5 A %5 7z,
ZORER, FEOOMBETE) - R ATV - REH
—TFEBMDOZRIZTBNTTOT T LADEIPREIN
TW3, £/ TIZH % H Vo, Sutherland &
Conroy (2012) TiL, AEHEIKICTOT T LZEEL,
S MY T DY T 20D B BETEINZ VN1 U R
7R19% (3 — 5% EMBICHMHAEET>2 &
23, FEHBHBOHEICXIMETE O &, T
2 ET VX - REEEOBERMED ERIVRIN
TWwb, Bestin Classid® &H ENA U XV TEADH
AICEREYRTTHBD, PRBEEDNA U X T EAD
RO BIRIN TN D,

C. Conscious Discipline 7045 A

Conscious Discipline 71077 7 4 (BL'FCD) &, F
Eb=bOHCHIGES, MEMRENZBDET D
HEBEHHAFINZ2EODELEBIL, FEBRZENLDL
TELHIRBEEVDZHIBELE, TEBLEREFEOM
FBICNATZIERMAEN T 0T T LA Th% (Fubs,
2018). CDAW YU F a2 T LA TEEANYTSENTWSEE
KEHMAFIVELLFO 7D TH D, OBl (7>
H=<FxTAN), QtEL HYUE, BneD,
MR WTE), @7 —7 1 T3 A (B EFER
DOXF)), @R @EEhEOSRIE S BEDER), Gt
B (RIEHIE EMEESORS), ORT T« TRhE
(fth& & DI 1 EREfEREET) ORR (FEW D
505N LT, ENENHEILAERIN TV D,
HITTI, #AE, BoTLlEoEE0RkBzETE
HEBRLETHELES TH S D, BUHEIHEFITZ -
TWBHETRD, REELOOFEFER N —=2 7
295, EWSREHNEENTBHD, RAEEEED
T, HERICEMLSLTWARZEEL TWD, £
D7, CDZEEMT 2HEF TGN RIHE LS
DZEMHERIN TS, FriHEE 4HIZEZT S
Zh, COEBHBHHICLE, HUF1T7LDEEDL
L —F—i2&230—607 DHEEN/RIND (Bailey &
Rain, 2014), CDIZ7 AU J3 & H.0MTATHET/A < %
EIhTwians, ZOoMEIENRDDONEL<
(e.g., Chavez, 2014; Dapolito, 2016), K K A& 72 FEZFEWT
FMBINTNS EFEFNE (Loving Guidance Inc.,
2017, AHITIE, RCTTHA > TEABVWDHOD, i
R fE S 3172 EIE W8 (Anderson, Weimer & Fuhs,
2020) ZHD EWFBZ&EET B,
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Anderson et al. (2020) 1%, 3 — 6 /e (n=293) %
SHRITE » ARICHZ2> TCCDEEm L=, REE &
IZRBDFEFICEL > T, RO TFELEEDER
B AFIL (B U727 D), EITHERE, FiE%h
BENFEINE, MAT, CDEZEBLEZMREE
(n=45) 12, CDAVUF a2 T AICEIL %% EORE
EETENOHCEEZRDZ (CDAYF 2T A4
DFEITREE) ., TOFRKE, CDHYUF 25 LDETEH|
EELTEDLEOMRBEHEN AT, RITHESD
I IEDBIEGED 5= — 5T, %S &R g
NELNEMNSZEHMELTWS, IAT, CDAY
F 1T L OFEITRFEE & ERIT BT BB/ Y R —
N EDRNCIEDQBEN R SN T 5,

D. Tools of the Mind A4S A

BHHHEREENAFILOHRTH, E0bY, HE
HHEEDOERICERLZTO7 S LELT, 7 AU
ABXOHFHY, FUEHFLITEMBS TS Tools
of the Mind 23381 F 51 %725 5, Tools of the Mind
077 </ (LU Tools) 1%, Vygotsky (1978) DFBHIFE
BT OMMICEDWTHIEINE, TEBOEDY
DREZEHLEZNIF 2T L THS (Bodrova &
Leong, 1996), Z# £ T, ZE~N30000ALL EDOFED
EHICEMEINTE. [HAEBFOTHOE LS
Z&] ERSWELTEBIFTHED, BOHIEEE %G
O ETLHDEENAFIOEEZEIET LT, Sib
S E WS ZERARE DM EH HIET (Bodrova,
& Leong, 2018), Toolsid, ZNEMENERESNDODH
LM, ZTOHRIE—BEL TWiaWiEs2HH D (Solomon
etal, 2018), 4, I 5RDEIFMFEOSBENEEZN
TW2H)F15LTHH 5,

Toolsld 3 — 6 IR ZMRIZHBEINTHD, T A
HARNE 4 ~24 4 A EIRIEW, T AEE, BHOHIEGE )
DOERZEENE UENETICBE T 20HE%2 3 — 4 H
FEZT, RTHET D, HHETHIINDHENEE
1340—-601F EIC LD, FEBLEORBEHIOEENZ
BOXOBRBENEHHEEN D, AREHITIE, RENR
WNEEIOF E LT, [FLA 7Z > (Play Plan) |, [\
54 U—7+ >7% (Buddy Reading) |, [7V—ZX47—
In (The Freeze Game) | @ 3 DZ2HO LIF5 (> 5
A2XE . [T TS5 2] 3FEED, OO
AL CHIEFTH D, Playld [Zo L] 2L T
BO, To ZHENTADENIZ, HOMBMTZRD WD
N (BETFREIARE), @zLlinwon (BETZ
DM, ED2DMNRE) EnoNEEME LI,

RO FTHHICHCRB T 5ME2 L2, [TLA
T2 T, YYIOFHHEED I o T EETY
L2 ENHEEEINDED, MOTFEBRE EDHAELE
HIZL>T, BHROFMHZEEIELZD, I TH
L7DT 52 EEERNEREFFDEMNEETH 5,
INTAU—=FT4 2718, FEBLEBERRTIZRD,
[FAT] & [MET] o TRAZEL DIGE)
Thb, pirFEHETIE, —MOBEAERAKZD
T, TOHREHNEZNRTERWIL—I)LER>TWS,
TDRD, HEEGOBAZNWEVWDHEKROT >
O—)V A EERD, HOHIHGE) OFZITENS &
INTWD, [ZTU=ZXT—=A) 13, FRIIEDET
O, FENEFES BRI, REEND 5N LD
TIRLER—XT [JU—X] TBHEFTH 3, &
BIMEIE L2 EEITFDR—AZ2EDET TR, &

ERFENTVWDLRIEZTDOR—XZ2 L5, Lo
HIRE 23 A B2 250 ONEB) & 7%, Toolsld, 25 L7=%K

Z< DWENEB 2T 2L T, TEBEBENED
BEUETHNEFRMITEIZENTEDEL, HER
HICFEBLEEOHFEEOFTACHHFLETLLLTW
% (Bodrova & Leong, 2007) .

WETIE, T Y 2RI RITIEDE AT X
N T35, Solomon et al. (2018) 1%, ToolsiZL S HLC
HIEFE D DM EEMRFET 2 EEHIT, TOMENTFE
bHOFEEN ELEME - REBBEAICK > THEIN
LINERETT B0, 3 — 4 ERNFIT, Tools Kl
H & Playing to Learn (H CLIEHIRE S Om L2 E L
TWRWETRERX—ZX & LzT0r 54, BUFPTL)
Kkt z2RE L. 2007075 A3ENEN15,
AMFEEIN, FELOHCHIERE NP IVOFER
71, 28 - REEEMICBET 2FEEIL, FEhEan, £
e, REHZRO IRERICTBNWT, REE BEEHIC
Ko TiIrbNiz., TO#EE, PTLEMEE S HEL T,
Tools EEFETIE, BEFHICK- T, L#E - AEE
EFOFMAE W EFHT S Nz FEB DA, H il
RENIOME ENED 6N, —H T, SBREJIDEWNIC
£ 5, ToolsEfEDNRDERIIA SN -T2, Fit
WT, MUK AHFHFITBT 2 RMIEEL T,
Diamond, Lee, Senften, Lam & Abbott (2019) 1%, 3.0
SFEREE CEEMERE 5. 25%) % % 51T Tools 3 fits i
(n=172) EHEHI# (n=180) ZFXEL, 8 » HEDH
CUHIEIRE ), EESIHEEES, BRI AEEEENZH
ELEEZA, RTICBWTHEIRM ELEZZEZH
HLTWD, MAT, FROFHKUICBEEL ZHES
HELTHD, FEBLEMMEMANICIN TSR
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WMNEEIZHD LUz &2 5N L7z (Diamond, et
al., 2019), 723, Tools DFNRWFLDL Ea—%Tr>
7z Baron, Evangelou, Malmberg & Melendez-Torres (2017)
12, TOAIRI W ZIZ, Tools DEI RN FEME IR I N
TWRWERIZDWTIERTWS, BEHTHRNLZX
ST, GHROMPNROEAERICELS>T, TET >
2D IO 5 L ELTOFELAEFEIN S,

E. Positive Action 7O 4 S A

Positive Action 7177 Z 4 (LUFPA) 13, HEMR
HOMSOERZBNEL THBD, HEBEIATIL

RHBES DM LT Tl <, BARPIMREE D MERF RS
VUOL T OfEED L bz B U2 IR MEE S
0772 A TH% (Flay, & Allred, 2010), PAIZ, 1983
FITHRINTLEE, 7 AU BERFLIT, B, /D
R, R, SROEFRETHEBINTHD,
HRTERLB L H 2L < FEEI N TS (Duncan,
etal, 2017), FEWADNMAZELETHIET > ANR—
ARTOTITALELT, FE@mPOFEFEITIELT, 2,000
UEDOLy 2Rk Tng, SEKRPAICEL
T, ZTOMFEL/SA Oy b RAY T 1 OENA20144
THo77/~% (Schmitt et al., 2014), HIFHITHBIT S
NRARIIEHADIEETHZLHDD (e.g., Schmitt et
al., 2014; Schmitt et al., 2018), 7 XU A ZHuMIH)IE
RPAMIES EfINTWDLEIKEZZE L, AH TH
DETFBrZEETS,

Schmitt et al. (2014) 1%, /NERIRPAZEIEL 2%)
WAMPA ZERL L, ZRMREEZETT > 2. SVERRPAILS,
O/-E LITBH EEHOEEZH A S5, @PAICDNT
M55, QHDZEHELLD, OO ANEMMELS L X
5, ®IEHEITRAS, OfFICH 2 LI XD,
D6 DDHEITLTHEBEINTBD, XXy MoeR, H
I EERFALZI0-150D A7 U T MEENEH,
FHOBE T D 7z > TEE X Nz, 4 V2 I PA S Jifi
(n=80) BXUHHIH#E (n=55) MN&kIFHN, FEBKE
b OHCHITEGES, H2WITE, EES, i
FEHEIZDWT, RERICLDFAHBRNEENTTD
N7z, TORER, TR PAEGRETIE, 2 TOHEHE
DEGHEDMRHEHEL D bEMN > 2. 723, Schmitt et
al. (2018) Tid, EIBREDOFEB LB ELRITY)
IR PA R (n=40), #Hil#E (n=35) Z=F/EL, T
EBE OB ATIL, BETE), @AIRE,
BIEMRREETIT DWW, 15D 7= 2 4 VB PA O
EKHRT% T, REFLEFFICHEEZEZ RO TS, £
DFER, REHL, HEIRPAEEH O ERH A

FNPHEHFELOBMTLEZETFELZ—FHT, #F
FL, YIRMPAEEIREOI N ZFI, BIY
fERREEOm EERE L, 20X, HIEHIPA
WBEIRMENTHICRIN TN EEFTVEHNH O
D, PAZTOODDHBEDORKE I #EAD &, 5HD
KK DOEABERQNHETEE NV F2I7LTH
2,

F. Fun FRIENDS7A 45 A

Fun FRIENDS 7007 T A &1d, ALPA L AND
WA ST, FHEICATRNWL P U T2 Z0m T
FUTEDENS HEEMITTIEZ2HME LZIER
HEE 07 5L Thb, The FRIENDS 717 T L
RATTER IR E R— RSN =TT I L) —
AT, 4— Tik%&EKEE L Fun FRIEND 707 5 L
DAtz H, 8 —11akZ %5 & U/ FRIENDS for life 7'
7T LR, 12—15i% % &% & L 7= My Friends Youth 7
072512, 511316 Ea x5 & U7z Adult
Resilience 707 T AW 0, HFEERIG U 7O
7T LBFENIRINTWVWS, Fun FRIEND 707 5 L
3212ty arT, 1tyviarbdich 2 —2.5KH
FEDRY 2— AL TH2B (Anticich, Barrett, Silverman,
Lacherez & Gillies, 2013), 7027 5 LAZICADTW5
FRIENDSIZ& Y > a s D F =< DEIXFENS ET
B, F:Feeling (&L 5 Z &), R: Remember to relax
(VIw I ATELIEEZRATHL), [ can try my
bestt (NZA FZR <% !), E: Encorage (B& %
9), N : Nature (H%&12), D : Don’t forget to be brave (&
HTHdILEEBNRNT) E>TWa, OV
LORHMELTE, FTRATENEEERX—2ELT
PO, BHOEEZHFHRLZD L TEZAHEERTS
TFEICERDNBNNTND Z ED%IT 5N %, Feeling
Otva Tl FTREICI2BHRERZRAL
TRIEETEN DRSBTS T LML, BIFIC
KT B HiEE LT, BRI DRBWTE - & X1 &1%IC
SRR (DU AEALT D) ENTE - BEANDH D Z
L&, TINS5, Tcan try my best! Dt v 2 3 > T,
FEBEBIE, HTONDEZEZAEZIIMD FIZLD
=, FEREMATSIENTELLDITRDEDITHD
%5, TLUTEDOHSDONDEZ %, KBEFITRES
AT, TN R hred B A2 &, RITED RFED
green A ENDFETH, RNBAZRKDE ZIC
BZ65N5EK5ICT %, F/=Remember to relax Dt v
2 arTlE, AREEHL TWDHRNER (FRD
THM D “body clues”) ZFHIT 2T —27 &7\, JEK
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e (2 )17 & —F “milkshake” IEWE ) <0, BXBSHY 7
HADY T v 7 ZERHBREEZED, UTv I X
T5HMEHDD, 2 HHOT O S AOR#ELT
HONOHEZ&ED DT —7 L <WOAEN TN
LENHITO5ND, HODKEITHUTELHFEETH
LEHBEE/FDIET, A% A ML AIHLTES
NEFODZEEZHIEL TW5, Encorage Dt w3 a >
T, YA ZNAT Y T L, BREERZT
HFEDEAZEMF ST, il entkikdz Lz
R, X 7=Nature D v > 3 > & Don't forget to be
brave Dtz w3 a > Tl3, HIEZZERTDIEETAX
TNBEADDANEDEFEITDNTEATHED, K~
e AL ANORLEE LT, MFICEZERD 2
ZEHEDTERNEER > TNDEHEFEMNTDH
%, WfED Stay smilingtz v > a > TlE, FEbEFNE
NV INENDOF Y I =ITHL, BEWIS
075 hBTEROED EVNS TV HNEICES T
W5,

Fun FRIENDS 707 5 AEZNE T DOnZhE
BFZE M7 H 1 T & TW S (Pahl & Barrett, 2010;
Anticich et al., 2013), Antich et al. (2013) Ti%, 4 —
7REARH M RICHERITo & T A, MBS
FAFun FRIENDS 70 7 5 A ABED K05, 124 A
BOBEETFCICL DR AFIAAS - BB TG
BENEWI ENRINTVS, ELHAICBWTS,
Fun FRIENDS 707 T A% H EITEKR L 72 8 — 9%
HEDNATOY 5 Az RBEATHON TN
% (g, 2016).

G. The SELFKIT 7AO4 5 A

The SELF KIT 707 5 A &1, *HT 1 TR
MU TED LIRS I &2 HEEE LRGN R
LM ATOT S LTH D, REECEBTEDT >
F—hEdEIZFEBMNEGEHBELIC<WR AT 17
BEE LT, LA EBIRAAS, DHERZE, DENME
DL ZEANDRN, KD, FEEE W, HH KHOD
8 ODREIEZI D EVF, s DRIGICET 2WiER
EZMlioT, BENORMLDOML S 2%R, HhiE - BE
Eb5iIcbEmAER 7O 5 AEL THRRIESN
TWwa (Opre, Buzgar & Dumulescu, 2013) . &IHI,
YiE, BWIENT 7T ET 1, XFEES T — LTS
Ekkalza TV ORTHRET S, JO07 5 ATl
bNzarT > iF, WIE LR - SMEREZ A
LRBEERMRELTHBO, HIAL, BENT 7T 1B
T4 Tl EGHWNBERER SR AMEEL

T, BONRHT 1 TIake LR oBEEkzE L,
ESTNIHS D [FEEREZ] 2RVWEZICESE
BALNZDOD, FEBEBIIEASIES,

The SELF KIT 707 J LI INE TERFEEDY)
W RBEZHRICERSIN, PRBREINTND
(Opre, Buzgar & Dumulescu, 2013; Opre & Buzgar,
2012), Opre etal. (2013) Tl I—<=7D4—6
2234 % 3BTV, MARRICIZ 8 EM Y0 T
LEFEML, BEREEHTII 07 I 4N A LN
NREE—TEBMT, HE), A%, TEICONWTHE
WL Thook, HAEBHTIIRFICHMALRND =, &
SICEMOREHRS, I 51T 250010, Fnicid
REE 7007 I LADHHD B FRIHEZIT, 5
FTETORN S e, FORR, WHEZEZ T A
BOTE6IT, THEREES S OLMGOBBIREE &
HRTH, BEENE - REEFEOHEAFI, 1§
BZAF), fTHAFINEEDENI EARI N, 7
0735 LAOMRETHITRET 2103, REEOFHH]
WELEETHL I LERLEMBESTADES D,

H. A RIZNINVRRTOTS A

XA RIIINFRRAER, 4T TORBRIC, 76
P2 MA S Z ER<ENRERZMITS &
(Kabat-Zinn, 2003) Td» 0, AN Z H W T,
HaoE% - BRNEREZIERL, ThEZFANS
ZEEZBRTOEEERTH D (i, 2008), T4,
Hilzl D HEEE L TERSN TN S,

Viglas (2018) TlE, 3 — 6 aERIT, <1 >
RIIWHFRAZRWEHREE T 0T T LD R E
FoTWwa, XA R7IVFATOT I A0, 1130
SREETEI8EZ, 6 EMTIIoz., 70y 5 LANE
1, Wk AR L E SO NMHlinternal” O K 12 B
g 5E FAETHZBEALT, BoONEZELE T))
2, H® “4ilexternal” THED X)L DFITEFR LT
HZ2ET5E B2E [NIVOENERITHATZGT
ZETTD E, NI RIS - SN ER L
TEHBZMT DL DML 7z, Viglas (2018) TIZ,
3ODIIRMIERD 8 7 Z ZIESBMED S B,
4775 A& ARE (116%4) ELTYA 2 RIIVERA
Ty o LEEKL, FROD 47T AERKHER (103
2 ELTHIC IOy 5 A38T, AR EDERIC
Az, ZORRER, HHREE T O7 5 A ARED
B, TOT I AN ABOEREOD > s O—)L &)
PEDMEIN D T2 Z EDRE N,
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3. EZ

ARETIE, B, SHEE - RERBA THEmES N
JERRHIGE S 70 T T L OWNEB L ZE DR RIFZE DA
BHEfTo7m. AHITIE, £707 7 L0 AME,
REROTALAFBEIATIV, FEHRANED 3 DOBIN
K0, LT S LBEML, BERETD,

ZUDIC, AETHMELZTO07 5013, TEBS
FOREBENDNAZERMRELZHDTHOZ, TD
56, FEAENTFEDEWNRELTHBD, REEN
A70% 5 A&, BESTinClass 707 5 A, BXUOT
EDBLEMEFOMEANDNTAIRRTEZANTNS
Conscious Discipline 7117 T LD D Th>/z. EH
56, FNEROFHINT EDDFREICE A D E
ZEMHLTBO, FHEOTFRRRERLETHD, TEH
MELNTEDLELOREEEZDLDHILEEZHMTHHD
Thbd, THLERETFNCEMTIZE, TEBED
DEDVED DHBEEIAFINEERT 2 LHMNT
EDHEL TNV, TOLED, REENATOT TALT
X, MES—TEOHOBERES, REFEHOHD
IR EICESANYTENTWSIED, ML—F—
IZK 280, HENHMEL ZREERD IR D HEE
T 53T 5 (Sutherland et al., 2018; Bailey & Rain,
2014), TEHBNONMATOTSIALICEHLTH, BE
FEAOHHEMES 7 + 0—7 v TKEHNZE > TR,
REZF D ZAHP, RESHFOEEETF X—
TarNEEINTVREEVNALD, HEICEITS
MBI T 0T T LIE, B —F—FIT KB
AT, REZFICLDHEEIRD SN0, &
DOIHER Y R — BB ERR R TH D EEZ 5N,

FWT, MEILZT07I412DO0WT, ENEh,
HEREENZAFILO EDEBICEREZL T TNWENE
BHEL-0, AEOFETHHRZLDI1Z, FERHRE
T O EHEN A FI)VAIEE, OECD (2015) 123D
<&, KR&EL [EHMNWHEEDZER], [ & OWE],
[BEZEHIT28E77] O3 DOHEBITHITEN5,
F7, [EMNHEEOER] TESZ2LTEHOEL
T 1%, Toolsofthe Mind 7 T 4 5 /A & Conscious
Discipline 7007 5 L, XA > RIZ)IVFATOT T LN
EIF5H, WInd [ ARSI OF R
HEZEWTWD, £k, [BEZEHTHEE] #
HICE ENHHEBHZAF L om EEEHEL TV
HDE LT, Positive Action 71174 5 L\, Fun FRIENDS
70/% 5, The SELFKIT 707 5 ANE T 515,
Positive Action 7' 1 275 /<> Fun FRIENDS 7' 10 7' 5 [\

13, BENBZHCHSOERICMAT, AL
A DM FEZEBHIZDOTFH I EZHMEL TWD, The
SELF KIT 710 7 Z MFBAEHIH 2 F )L 2 HI2DT 5
ZEEFEELEAN)F IR EES TS,

2B, PATHS 707 T AlF, MRELTNB 4D
DAFIVH, [EMBEEOER] [hEF & O WhiE ] [
E2EHT BN OT R TOEBICH > Tz, [l
FHEOWHB] FEIcEREBEW 707 I LTRSS
Bmolb00, MELEZT07 I L0FELER,
FEBRTLOT Ay areua—)TLA2T&
Wo iz [l & OpfE] fEB O EFER A T 242
T HEEZEE, 2RELT, [EHMBEEDER]
BRU EEEEHT H6E0] EBRICBT Stk
WMAFINOERZRELZTOV I L0E AN
7o TZFT, OECD (2015) icHDOZ, [EMMH
FEDEERR], [TME & OWmE], [EEZ2EHT 5HE1]
OPEAZRANT, ME L2707 5 LA2BEL T,
OECD (2020) T, #hIEHERIA IV D= 7o Ml
A EIREL THB O, [ HEEKG# ) (Task
performance) |, [l (Emotion regulation) |, [1#%
{8 (Collaboration) | Bl (Open-mindedness) |, [l
#E DD D (Engage with others) | [# &7 EE N
(Compound skills) | @ 6 DDfEEZRL T\, TOD
FICiE, AL EEET 578, OECD (2015) C
R REN TN S ZHERBRERLZTENTHO,
JEFBMABEN T T S LTIE, O ULAEEEDED AN
S5NTNnL EER 5,

%2, TNTNOTOT T LDOEBARIIDONT
BRIV, To ZEVOFEENLTHENWS72, H
WOV ETRLUEETFOIREEEZFEELTVD
Tools of the Mind 71/ </, (Bodrova & Leong, 1996)
W ETOurIabdbiH00, L0 T
LADKRHEZ, HUFaIohlEINERADANSS
B, IRy N, KRS —, FH, BEE WS R8O
MR IN TS, MAT, FHITOED SN
HINTWBZZ7 U T gianTH O, REZIZ
D LIBMICAl- 72158 2175, WO, #ikl &
E2i, FEBEBERLEODT A Ay aeo—)b
TUA T RS R AEHPEBICEHI N TN
%, W<DOrO7ar I ATHEUL TR NZNEE
L C, PATHS*%°The SELF KIT 707 5 A TEfiIh
T, BREZEZERIEENET 515 (Opre et al,
2013; Kusché, 2020), ERIERKIGHNLH I N TND
H— R, BIEBENHGFIT /2> ThBHE WS =8k
ZHMLT, HEIRBLZEEEAMTZD, 4
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T4 TRBBICOWT FEL BRI THLAES D
T57E, BARNRGIEITOT I LE > THLT
HoTr. Flr, REDRED EWo 2R T 1 Tislkis
EWBEITDHHEEL TOREREDHEES, PATHS
R Fun FRIENDS 7O 7 S AT OD AN TW5S
(Pahl & Barrett, 2010; Kusché, 2020), #MEL T, F+v
08 —INEREDHE S EBRL TWERAY —
U7 AT 5BOMREREL ZBmOfERLRE
NRSNFZ, ZOXDiZ, £707 7 A TIEMAI,
T EHBOEECELkZ O KD Rl EE 5
M2 27U T REERL TWDE—FT, EBNAICE
LT, HlEmnRsN25rb20n,

ZZET, 7077 L0 ARS, MELiso/-
FERERE ATV, EANRIT DN TR, AFET
WME L7075 M3eT, BRRIFEN /2SN TN
550D, FTDELIET A AEFLNIERIN TN
%, REBSSUETEISHZE D THI T % DI PATHS
DHTHY (Inam, Tariq, and Zaman, 2015), BKTH
SNHRZE, XEENRZZ2ARISHT ZIZH
72O CIIEELSMBFNDBRIEICR 75D, TOHHE
LT, U&EDIE, BEEE - REAHDENNEITS
N5, BIAE, M - B (2016) ANRRTVWSE XD
12, HEROYHREE TIEIWKIZHRT, FEBZHD

BAK, TEER - BL) 2T RO 2D SIEE)
BEAINTE 00, HDmE] » [Hikd 2

S BREOHFRIFFEHZINTI A>T/, PR
HNZ BTN W TIEL W E SN DA BRI AT )L DOME
WAL, EICL-> T, B> Tha I %
Thr5, £z, THEYSCHMEEEE W72, I8
BHEOHRANR S AT LB RKELSHEIE S, OECD
(2015) OFEICEL D E, 3 -6 KB TRITBITS
REEZE 1 ANDZOOTFEDOEIR, JLRKEEENL 7 AT
E, HEDAFTOZ2BANITEE, FOHUEHHITIA
W, HARTIE, 4—-6KET TRITBITBREEZL A
HIZODFEBDEIIIONTH D, REHFIINNDT
WHEHNKENITREIISETERWES S, JEE
HEEN 7OV S A, £ 7075 AOMBTHEmRL
B0, WHEEZILMRBEHEICEI > TEREIND Z &
MFEAETHDD, REBOAHEZEET D&
NHBETHD, TOXIIT, HEENIZBWT, Kk
TITbN CEIRRAAE N T O T 5 L DEADT E
AEETTOBICIE, M LSDMEAZEI L, i g
HOMMERAD ZENEERTHDHEEZ D,

4. SERORE

HARIZB T 2B OIEZRMEEN T 0T T LDEA
WL T, MENBRINDZXREFEITDODNW TR
W, LI, REBHEN, tHaEEWAFILEE
DEIBBDELTRATVDDN, &V =EHEHR
BNNETHDEEZD, AFROEHETHMNZLD
2, SCERL B O EBE BIEH CUE R # A,
2017), REFRERES (BEE5EE, 2017) BXO
HIREEREE I EORAT - REEE (N,
2017) TR I N TV ANEIL, FEMIITHEERE
RAFIIOERZHETHDENVWZ D, —5 T, ITE
HEHZHUOTIENDEHOD [JERMEES] © [HEHE
ATV Eno/zZ &30, ERIZENZERE
FHICBELTHD, BERNICED KD RRES) - AF)L
ELTHALN, EOLHRBRGHETTHFEDLEBITRD
SNTERD, BREICHEHTLIEBIAHKEREELETH
HENWZALD,

AT, THNET, REHHE CHKARIfTbhTE
7z, TEBLEEOHEBRNZATILZ2MET LD 7RG
FEIROIRDMEENNEICED EEZD, BEHIL
HZDORESE CHREHRNVITITON TWEIEHD S
5, HEHHENAFINEED TV EEBETESLI X
IEIEEE, [JERAGEN] o [fhBE R+
DEENGET L EICEST, FEBREBDHR
BN AT ZE, KOEHBNICEDZ ENHI/FIN
%5, LT, bbAAh, THLEWMOAACIE, HE
FTOEDVED O [FERAFET], [ EENAFIV]
IZHRT B RO E NN IR SEAS, THLHE
R, PIXUBRTHRREZL D 2EE LELRHEZ
WEZT, EBRAMEH IOV S LEEDLDITLT,
H A THNE rTREARIB ISR L T < OB MRS
SHROMELEER B,
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